STORY SUMMARY

Waiting is hard. Liam
waited through half
of kindergarten for
his baby sister to be

born. Then, when
little Sophie finally
comes home, he

discovers she won’t
be ready to play with
him for a long, long
time. As the months
pass, everyone says
that Liam is Sophie’s
favorite. He is the

best at making her laugh and burp, but laughing and

burping are not enough for Liam.With the help of

Nana-Downstairs, he designs and builds a Get Older

Faster Machine. It doesn’t seem to work on Sophie,

but maybe Sophie is not the only one doing some

growing up.

ADDITIONAL RESOURCES

Pair this book with:

Ben and the Scaredy-Dog by Sarah Ellis

Link to “Hush Little Baby”: https://www.youtube.
com/watch?v=LwdPCWTstBs

Link to “The Lucky Yellow Marble”: https://www.
youtube.com/watch?v=ytV76 ZWprQ

SARAH ELLis has written more than twenty novels and
picture books for young readers. Her many honors
include the Governor General’s Award, the Mr. Christie
Book Award, the Sheila A. Egoff Children’s Book Prize,
and the prestigious Vicky Metcalf Award for a body of
work. Written from her insightful memories of her own
childhood and keen observations of the world around
her, Ellis’ stories masterfully reflect her readers’ own
experiences. She lives in Vancouver, British Columbia.

CARMEN Mok is an illustrator who received her formal
training from the University of Waterloo and Sheridan
College. Her previous book publications include Here
Babies, There Babies, Look at Me Now, and Ride the Big
Machines in Winter. Numerous magazines, including Today’s
Parent and Owl Kids, have also published her work. Carmen
lives in Niagara Region, Ontario.
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CuRrRIcULUM CONNECTIONS

This guide contains a read-aloud guide and four robust follow-up activities.

AcTiviTty MaAIN SuBjecT AREA SPECIFIC SKILLS AND ToPICS
. Activate prior knowledge
Read-Aloud Comprehension L prt 8 .
: Infer, visualize, predict, make connections
. . . Activate prior knowledge
Guided Reading Reading L pr 8 .
{ { Infer, visualize, predict, make connections
. . Activate prior knowledge
Independent Reading Reading L pri 8 .
: Infer; visualize, predict, make connections
Procedural Writing Writing Text Forms: procedural
Think It! Build It! Science Matter and Materials

. . . Social Studies Timelines
Making Time Visible Vocabulary Development Feelings words
You Will Need:
Reabp-ALouD Waiting for Sophie

Students in all primary grades will enjoy this story as a
read-aloud. However, for students reading at M or N
(based on Fountas and Pinnell), or Level 22 or 23 (based
on PM Benchmarks), you may prefer to present it as guided
reading (suggestions below). Students reading at higher
levels will be able to read it independently. A number of
follow-up activities are provided, which can be used in
both the guided reading and independent reading sections.
Numerous discussion questions are provided for use
throughout the book. Choose only the ones needed to
guide students in their comprehension of the story and not
so many that the story becomes bogged down. Depending
on the attention span of your students and the amount of
discussion, you might choose to read one or two chapters
in a sitting, over a few days.

Learning expectations:

Students will

* develop and practice comprehension strategies,
includingactivating prior knowledge,inferring,visualizing,
predicting and making connections, identifying elements
of style (similes and metaphors)

* DVD of yoga for kids, yoga posters, mats
* small piece of “assembly required” furniture

How to Proceed:

Before Reading

Show the cover and read the title. Ask, “Who is Sophie?!
Who is waiting? What is he waiting for!? Have you ever
waited for a baby to arrive? Read the author and illustrator’s
names.Ask if students have read other books by Sarah Ellis.

During Reading
Be sure to read the dedication page and show the
photographs there.

Chapter |

Pages 7-8: After reading, ask, “What do you think of
Nana’s idea to pass the time by being bad? What might
they do? What do you do to pass the time when you are
waiting?”

Pages 9-10: After each “bad” activity is mentioned, ask
students what they think of this idea of being bad. On a
scale of 1-5, how bad is it? Students can hold up fingers to
indicate their opinion.



Page | |:Tell three things Liam did that show he was tired
of being bad.

Page 14: This is a beautiful sensory description. Before
reading the page, invite students to close their eyes and
imagine they are Liam. Encourage them to feel what Liam
felt, see what he saw, and listen for other senses Liam
used. Read the page with expression, aiming to evoke the
wonder of the moment.

Chapter 2

Page 15: After reading, invite reactions from students.

What does Liam mean by Lelephant? Why does he say it
that way?

Page 16: After reading, repeat Liam’s question to students.

When do the students think Sophie will talk?

Page |7:Invite students to be like Liam and say Lelephant
in a whisper, a sing-song voice, and a monster voice.What
does it mean to be patient?

Page 18: Invite students to demonstrate peek-a-boo and
push-ups and ask how these activities help babies develop
(object permanence, crawling). Show a ukulele. Could a
baby play it? Is it a good toy for a baby? Explain.

Page 19: Paragraph |: How might Liam feel? Paragraph 2:

Is Liam being realistic? Paragraph 3:1s Mom right? How can
Liam stop Sophie from wrecking his stuff? At what age do
you think children can follow rules?

Page 20: What is Nana doing? See if the children know
any other yoga poses. At a later time, do some “Kid Yoga”
with the class and post a chart of poses for students to
practice on their own.

Page 21:Does time sometimes go faster? Why does Nana
say that it does? Using Think-Pair-Share, have students tell
about situations in which time seems to pass especially
quickly or especially slowly.

Chapter 3
Page 23: Why does Nana say “Measure twice, cut once?”
Why goggles? What does “Righty tighty, left loosey” mean?

Pages 24-25: In what ways is Nana similar to your own
grandparents (or other relatives)? In what ways is she
different?

Page 26: VWhat might GOF stand for?
Page 27: Could a Get Older Faster machine really work?

Page 28: Why did Nana say “It works!” Why does Liam
think that’s silly? What do you think about that? Does Liam
believe in the GOF machine? Do you?

Page 29: Do you think Mom and Dad are really worried?
Should they be worried? About what!?

Page 30: Invite response.
Page 3 1: What might have happened?

Page 34: What does Nana mean by “try a test?” How
could Liam test to see if Sophie has gotten older? Invite
students to show what it means to “act like a cheerleader.”

Page 35: How does Liam feel?

Chapter 4
Page 39: Afterwards, provide materials for students to
build a clubhouse in the classroom or schoolyard.

Pages 40-41: Why are Mom and Nana concerned? What
might “re-drill mean?” If possible, buy a small piece of
“assembly required” furniture (such as a small bookcase)
and have students help assemble it. Keep it for the
classroom, donate it to a needy family or the school library,
or sell or raffle it at a school fundraiser.

|”

Page 43: Now do you know what “re-drill” means? Does

Liam?

Page 44: What does a pencil do, according to Nana?



Page 45: Liam appears to have three special talents
(calming babies, calming Dad, and DIY expert). Which do
you think is the most important? Use Think-Pair-Share to
allow students to share their special talents. Have them
share their partner’s talent with the group, rather than
their own. This will ensure they are really listening to
their partner.

Pages 46—47: What is Liam wondering as he remembers
diving into the GOF when it was still turned on? Did
Sophie get older faster? What does Liam think?

After Reading

Pictograph: Re-read pages 9-10. Have the group
rate how bad each “bad behavior” is, on a scale of 1-5,
using their fingers to indicate. If students disagree, guide
them toward consensus or vote. Cooperatively create a
pictograph with this information. It might resemble the
graph below. Older students (grade one and up) could use
the same information to make a bar graph instead.
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Yoga for Kids: Play a video of yoga for kids or invite a
yoga teacher to come and lead students during physical
education. Put up a poster in the classroom (perhaps in
the drama center) and provide yoga mats so students can
practice on their own.

GuIDED READING
This activity is appropriate for a small group of 2-6
students whose instructional reading level is level M or N
(based on Fountas and Pinnell), or Level 22 or 23 (based
on PM Benchmarks).

Learning Expectations:

Students will

* develop and practice comprehension strategies,
including activating prior knowledge, inferring,
visualizing, predicting, and making connections

* predict the meaning of and quickly solve unfamiliar
words using different types of cues, including semantic,
syntactic, and graphophonic cues

You Will Need:

* one copy of Waiting for Sophie per student

* small table that accommodates the group and allows
the teacher to see each child’s open book (e.g. a
guided reading table) or a carpet area where teacher
and students will sit in a tight circle

» follow-up sheets for each chapter (included in this
guide), one copy per student

* carpenter’s tape measure, empty plastic bottle with
screw cap

* dark construction paper 9” x 12” (23 cm x 30 cm), |

sheet per student

light construction paper 9” x 12” (23 cm x 30 cm), /2

sheet per student

* scissors, pencils, glue for each student

* internet source

How To Proceed:

Chapter |

|. Show the cover and read the title.Ask, “Who is Sophie?
Who is waiting? What is he waiting for? Have you ever
waited for a baby to arrive!” Read the author and
illustrator’s names.Ask if students have read any other
books by Sarah Ellis.“Look at the word Sophie.What
letters make the /f/ sound in the middle? What other
words use ph for the /f/ sound?” (e.g. phone, elephant,
any students’ first or last names containing ph).



2. Show the illustration on page 9. “This is Liam, with

his grandmother, whom he calls Nana-Downstairs.”
Show the endpapers and inside title page. Invite
students to predict what the story might be about.

Give each student a copy of the book. Have them
read the title and turn to page 7.Ask,“What are
some strategies you might use if you come to a word
you don’t know?” Hopefully, they will include I)
looking for smaller parts they know and 2) skipping
the word, reading to the end of the sentence and
going back to try again. If not, suggest these as being
potentially useful in this book. Have students read
the page silently or softly (each at their own speed).
Afterwards, ask, “What is happening?” Allow students
to answer.Ask,“How did Liam get out of bed?” If
someone figured out somersaulted, ask them to
explain how they got it. If not, help them figure it out,
perhaps by starting with the word “some,” which
should be a known word for students at this level.
It's much more important for students to understand
what is happening than to figure out every tricky
word. Since the word somersaulted is not essential to
the plot, don’t spend too long on this.

Continue having students read each page, silently or
softly. Pause after each page to check comprehension,
ask students if there were any words they had trouble
with, and have others explain how they figured out
those tricky words. Some words they might find tricky
are smithereens (p. 8), nutrition, marshmallow, polka (p. 9),
insulted, threatened, stampede (p. 10), yippee ki-yay (p. 11),
vegetable, lettuce (p. 12). Before having them read p. 14,
explain that here, Sarah Ellis has written a descriptive
paragraph. She wants us to use our imagination
to see, feel and smell what Liam is experiencing.

Have students independently complete the chapter |
follow-up page.

Chapter 2

Take a picture walk through chapter 2. On page |6,
have them guess how old Sophie is now. Tell them

she is three weeks old. Would she be able to talk at
that age! On page |7, draw students’ attention to
the toy. Prompt them to identify it as an elephant.
Ask,“Is it a real one or a stuffie?” Of course they will
know it’s a stuffie. This question is just to prime their
consciousness with the word stuffie so that when they
come to it, they will read it more easily. Have them
find the word in blue. Explain that this is how Liam
says elephant and help them figure it out. On p. 18, ask
students what Sophie is playing. If they don’t know, tell
them it’s peek-a-boo. Show them a picture of a ukulele
and tell them what it’s called. Have them find the word
ukulele on the page. Have them look at the picture on
page 19. How does Liam feel? Why might he be feeling
angry? On page 20, ask if students know what Nana is
doing (a yoga pose called Downward Dog). Tell them
Liam made up a name for his pose. Show them the
words curled-up cat and help them figure it out. (Liam’s
pose is much like the actual yoga pose Child Pose).

Now that you have “debugged” the chapter for them,
students may be able to read the whole chapter
independently. Still pause after each page to help
students with anything that was tricky.

Have students independently complete the chapter 2
follow-up page.

Chapter 3 (pages 23-29)

3.

Have students look at the book cover and point to
the word Sophie.Ask what letters make the /f/ sound
in the middle of Sophie.Tell them to keep that in
mind, because today’s chapter will have a new word
in it that begins with ph. Have students open their
books to page 23.“What does it look like Nana is
doing? She is explaining something to Liam. She says
there are four things to know when you are building
something.” Show a tape measure.“This is a tape
measure.There is a saying that builders use:“Measure
twice, cut once.” What could that mean?” Help them
understand how this is important because if you only
measure once and you make a mistake, you might
cut the wood too short and then it will be ruined.



Point to the goggles in the picture. If the students call
them safety glasses, respond using the word goggles,
to prime students for the word.“Yes, those are safety
goggles.Why are they important?” Show an empty
plastic bottle with the lid half tightened.“Which way
do | have to turn the lid to tighten it?” Students may
indicate with their hands. Say,“Yes, we turn it to the
right. That means if you look at the lid straight on,
the part at the top is moving to the right.Which way
do | need to turn it to loosen it? Of course, to the

left. All normal screws work this way—wood screws, 3

lids, faucets. Some people have trouble remembering
which way to turn to make something tight, so
someone made up a funny saying to help remember:
“righty-tighty, lefty-loosey.” Have students repeat it

Each student could tell one step.This conversation
will help ensure that all students are able to read the
words in that paragraph.

Have students read silently or softly to the end of

p- 33, helping when necessary.After they have read
Liam’s song, ask them if they know the tune. Sing

a couple of lines from the real “Hush Little Baby”
(https://www.youtube.com/watch?v=LwdPCWTstBs).
Invite students to join you in singing Liam’s version.

Have students read silently or softly to the end of
p.35. Discuss briefly.“What does it mean that Nana
was acting like a cheerleader? Did the GOF machine
work? How does Liam feel?”

with you a few times.“Do you think that will help you 4. Have students read to the end of P 37.“What is Nana
remember?” Turn to page 26.“Look what Liam and trying to do? Is it working?”
) . Ly .
mzn;::dlltr'n:\é:?:ed;f nt::eyssC:II*IyI"c"\/V;I:rI\Py?jTezmttr;\e 5. Have students independently complete the Chapter 3
chapter, you will find out what GOF stands for.” (part 2) follow-up page.
Havcj: students read pages 23-29 softly or 'ssllently, Chapter 4
helping them and checking for understanding when .
needed. Have them independently complete the I. Have students turn to page 39 and look at the picture
Chapter 3 (part |) follow-up page.You will need to on p- 38'. Well, chis |s.two weel.<s later. Did Llam'
. . smash his GOF machine to smithereens? What is
provide each student with a sheet of dark-colored . . .
. \ . Nana doing? What else might Liam use the structure
construction paper, about /2 sheet of light-colored )
. ) . N for? Scan the second paragraph to see what Nana
construction paper cut into approximately 12”x 2 ”
(30 cm x | cm) strips, a ruler, scissors and glue.You suggested.” Help students decode the word clubhouse
, ’ ’ , j if necessary, by breaking it into two parts.
can evaluate their work by measuring the lengths of
the strips they used in their picture.
2. p.40:Ask if students are familiar with the terms girls’

Chapter 3 (pages 30-37)

Have students turn to page 30.“Do you remember
what Liam collected on the previous page?” (This is
partly to check that they were able to decode the
words cushions and binky.) Have them locate those
two words on p. 30.Tell them there are a few other
tricky words on this page and have them locate the
words arranged, typed, and quietly. Tell students it was
kind of complicated to get the GOF machine to
run. Have them read the page silently or softly and

then tell the five steps he followed (typed in a secret 3.

password, booted up the GOF machine, dialed some
dials, switched some switches, and keyed some keys).

day out and mani-pedi. Explain them if necessary. Have
students read the page and suggest what Nana and
Mom might be thinking as they exchange looks. Has
their family ever bought furniture that needed to

be assembled at home? Have them read p.41.What
does Mom mean by “You don’t really like doing Do-
It-Yourself yourself”? Ensure they understand that,
while Nana is good at building, Dad isn’t really the
DIY type.“What might re-drill mean?”

Have students read pp. 42—43. Have them each share
something that Dad says or does that demonstrates that
he is not very good at DIY.“What did Liam do to help?”



4. Have students read the first paragraph of p. 44.“How
is Dad feeling?” Students should realize that Dad is on
the verge of giving up. Have them read the rest of the
page and the top half of the next. How did Liam help?
Make sure students got the tricky words (scraped,
screws, screwdriver, taught, natural). Have them read the
bottom of p. 45. Help with celebrated and doughnuts if
necessary. How does Liam feel?

5. Have students read the first two paragraphs on p.
46. Invite them to speculate on exactly how Liam did
grow up so fast. Have their relatives ever told them
they are growing up fast? Have students read to the
end of p. 47.“What does Liam think is the reason he
grew up so fast? What is he thinking about Sophie
after she says his name?” Do students think either
of them got older faster because of the machine?
They may say so either because they really believe it, or
because they are playing along with Liam’s perspective
in the book, or they may reject the idea.Accept all
responses. They may wish to debate their point of view.

INDEPENDENT READING
For students whose independent reading level is at least
level M or N (based on Fountas and Pinnell), or Level 22
or 23 (based on PM Benchmarks), you may wish to have
students read the entire book independently and complete
all the chapter follow-up pages.

AcTiviTY |: PROCEDURAL WRITING

This activity uses a gradual release of responsibility model,
nudging students towards increasing independence in
procedural writing.

Learning Expectations:

Students will:

* identify and describe the characteristics of a specific
text form, in this case an informational text such as a
“How to” book (e.g. materials listed in order of use,
numbered steps, labels, diagrams)

* write a short text using a specific text form (procedure)

You Will Need:

* chart paper and markers or interactive whiteboard

* how-to books or online how-to texts

* materials to make the item(s) described in the how-to

* card stock to make labels for the chart, tape (if using
chart paper), writing materials for students

* collection of how-to books at different reading levels

* avariety of craft materials

How To Proceed:

|. Before class, prepare or obtain a chart that shows a
procedure. Many such procedures are available online
or in how-to books designed for children. It could be
for a simple craft such as a kite or paper wind sock,
a recipe, like making a sandwich, or for performing
some skill like tying shoes. It should contain a title,
a materials list, a labeled diagram, and numbered (or
ordered) instructional steps. It may also include a
description or introduction. Prepare labels for these
elements on brightly colored card and put tape loops
on the back. Set these aside. Alternately, all of this
can be done on an interactive white board using a
downloaded procedure.

2. Show the procedure to the class, demonstrate how to
follow it,and make the item, drawing their attention
to the elements by saying things like,“Oh, here’s the
title. This should tell me what I’'m making...Here is the
list of materials. | wonder if | have everything | need.”

3. Have students affix the labels you prepared, right on
the printed procedure.Tell them they will be making
and following procedures and this will help them



remember to include all the necessary parts. Post the
chart in the classroom.

Repeat this activity with a slightly different craft or
recipe, but this time, use a shared reading approach.
Have students identify the different elements of the
text, using the same labels as above. As you and the
students read the procedure together, have them
follow the directions and make the item.

If possible, collect guided reading how-to books at levels
appropriate for your students. For example, Nelson’s
PM nonfiction collections contain such books. After
guiding students in the reading, provide materials and
allow them to make the craft as their follow-up activity.

Place how-to books for independent reading in a bin in
the reading corner.Allow students to take the books to
the craft area and make the items after they have read
the book.If they find they lack some necessary materials,
invite them to write a list of what they need and give it
to you. Or they could tell the class what is needed and
students could attempt to bring the items from home.

Re-read pp. 25-26 to the class. Cooperatively, on
chart paper, use the information to write a procedure
on how to build a GOF machine. It need not contain
enough steps to actually build the machine, but should
be based on the text. It might look something like this:

How 10 Make A GOF (GEeT OLDER FASTER) MACHINE

Materials:
[ ]
plywood . .
e boards : nTnls : SWItChetS
e purple paint glue computer
. spawp P ¢ screws ?creen
. o screwdriver ° Tancypasta
sandpaper _
o h e dials
ammer
Steps:
1. Cut plywood into 2 trapezoids, 2 rectangles,

and one square. Cut a door in the square. Cut
boards into 4 pieces.

Make the walls with the trapezoids, square, and
one rectangle. Attach them together with glue
and screws. Turn the screws righty-tighty.

WV ooNOo A

Glue the walls onto the other rectangle. That's
the floor.

Nail the boards on top for the roof.

Sand everything until it is smooth.

Paint the outside purple.

Write some computer code to make it work.
Glue on pasta, keyboard, and switches.

Put a sign above the door.

Invite several students to come forward and draw part of
a labeled diagram of the parts before they are assembled,
and also the completed machine.

8. Students who can read and write well independently

can use pp.42—43 to write a procedure for how to
build a change table. Picture instructions, like the
ones referred to in the story, can be found online,
but students could also base their procedure on just
the information given in the book (e.g. unpack boxes,
arrange all pieces on floor, etc.)



AcTiviTy 2: THINK IT! BuiLp IT1!

As part of a unit on structures or simple machines, students
will design and build a mechanism (or a structure, if that
is in your grade’s science curriculum) and then write a
procedure so others can build one.

Learning Expectations:
Students will:

identify the six basic types of simple machines—Ilever,
inclined plane, pulley, wheel and axle including gear,
screw, and wedge—and give examples of ways in which
each is used in daily life to make tasks easier

use technological problem-solving skills to design, build,
and test a mechanism that includes one or more simple
machines

You Will Need:

empty plastic bottle with screw-cap

storybooks depicting simple machines (e.g. Ben and the
Scaredy-Dog by Sarah Ellis)

avariety of construction materials,including commercial
construction sets with moving parts, wooden building
blocks, and found objects

internet source

digital camera

writing materials

How To Proceed:

Invite students to recall Nana’s trick for remembering
whichway screwswork.Passaroundaplasticbottle witha
screw-cap so they canall try it,while saying“righty-tighty,
lefty-loosey.” Provide goggles, screws, screwdrivers,
and boards (pre-drilled with holes slightly smaller than
the screws), so students can practice tightening and
loosening construction screws. Since screws are both
a simple machine and a fastener, they fit well in the
Matter and Materials unit of multiple primary grades.

Look for other simple machines in this book and other
books. For example, a hammer is a lever when used
to remove nails. In Ben and the Scaredy-Dog (another
book by Sarah Ellis),an illustration shows a moving man
using a hand cart to unload a truck.The hand cart is a
mechanism containing both a lever and a wheel and axle,

and the ramp is an inclined plane. Challenge students
to find as many simple machines (including pulleys and
wedges) and mechanisms as they can in other books.

Provide as many construction materials as possible,
both commercial sets and found materials. Make sure
there are multiple examples of all the simple machines.
Allow students sufficient time to explore the materials
by having them accessible as an activity center for a
week or so. Invite students to demonstrate what they
have made to the class. You can get the ball rolling by
demonstrating some yourself and inviting students to
copy. For example, you can make a catapult (which is a
lever) that launches cotton balls using a classroom ruler
as the lever and an eraser as the fulcrum.A pulley can be
made using two plastic wheels (e.g. from a K’Nex kit)
joined by a long loop of string. Two students standing
a short distance apart, each holding an axle on which
a wheel spins, with the string loop between them, can
send notes to one another using the pulley, with the
note attached by a clothespin.A marble and an inclined
plane can lead to all kinds of creative fun when combined
with dominoes and other movable parts. If not familiar
with “marble runs,” click here to see an example:
https://www.youtube.com/watch?v=ytV76 ZWprQ.

Once students have had enough experience playing
with the materials and trying things out, have them plan
a mechanism or apparatus by drawing it first.Set criteria
(e.g. it must incorporate at least 2 simple machines).

Have students build the apparatus.Take photos or
videos of the completed projects.

Have students write a procedure that explains how
others can build their apparatus. Post these in the
building area and give students another week to try
out one another’s ideas.



AcTiviTY 3: MAKING TIME VISIBLE
As part of a unit on structures or simple machines, students
will design and build a mechanism (or a structure, if that is in
your grade’s science curriculum) and then write a procedure
so others can build one.

Learning Expectations:

Students will:

* interpret and analyze information, using a variety of tools
(e.g. a timeline of significant events in their life)

* enrich their vocabulary

You Will Need:

*  Waiting for Sophie

* Chart paper and markers

» Timeline of My Life blackline master

How To Proceed:

Timeline I:

Re-read the first paragraph on page |18. Explain that you are
going to make a timeline of the story together.Ask students
to identify what part of Liam’s life this page represents (the
end of summer holidays, just before he starts grade one).
Mark the timeline accordingly (see example below).

WAITING FOR SOPHIE

Liam’s BirTHDAY  SumMER HoLipays — Liam 1s IN GRADE 1

Re-read the first part of page 8, which will help establish the
time of year of both children’s birthdays. Use a school year
calendar to guide children in determining the month that
marks the middle of the school year.This may vary regionally.
The example below uses a September to June school year.
Add this information to the timeline. Ask students what
Liam is waiting for in each chapter.Add this to the timeline.

WAITING FOR SOPHIE

— SOPHIE IS BORN
— SEPTEMBER

—LiAM'S BIRTHDAY
— Juy

— FEBRUARY

Re-read the top of page 20. Mark Liam’s next birthday on
the timeline. How old will he be? Continue adding events to
the timeline.

WAITING FOR SOPHIE

— FEBRUARY
—LiAM'S BIRTHDAY
— SOPHIE IS BORN
— Juy

— SEPTEMBER

— GIrRLS' Day Out
— HALLOWEEN

4 LiAM’S BIRTHDAY

Liam’s 1S IN KINDERGARTEN

Liam’s 1s IN KINDERGARTEN ~ SUMMER HoLIDAYS

Waiting for Sophie to be born->Waiting for Sophie to talk—>

Liam 1s IN GRADE 1

SUMMER HoLIDAYS Liam 1s IN GRADE 1

Waiting for Sophie to be born->Waiting for Sophie to talk—>

Timeline 2
Cooperatively with the class, construct a timeline of Liam’s
feelings through the book.Aim to enrich students’ repertoire

of feelings words. It might look something like this:
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Have students (grade three and up) respond to this prompt:
Write a paragraph to explain how Liam’s feelings change
throughout the story. Describe how he feels for at least 3
moments in the story, and give evidence from the text describing
why he feels that way, or how we know he feels that way. If
students do not each have a copy of the book, write this
paragraph cooperatively and allow students to use it as an
example to answer similar questions about books they have
read during guided or independent reading.

Timeline 3

At home, have students construct a timeline of their own
life, with help from their caregivers. Use the Timeline of My
Life blackline master.
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Timeline of My Life
Caregivers are encouraged to work together with their children on this assignment.

1. Cut a blank sheet of paper in half lengthwise. Glue or tape the two pieces together end to end to
create one long, narrow sheet of paper. Draw a thick black line down the middle. This will be your
Timeline. Place it horizontally on the table and write your name at the top. It should look like this:

Taylor's Timeline

2. Think about the important events of your life. See if you have any photographs of some of them. If
not, you can draw the events in the boxes below and write the date and the event in the box too. Or
you may use some photos and some drawings. Cut the boxes out. You can include events like when
you were born, getting a new sibling, moving to a new home, special visits or trips, starting school.

3. Arrange the pictures in chronological order along the timeline. They will fit best if you alternate
putting one above and one below the line. Glue them on. Put dates and titles below any pictures
that do not yet have them. It might end up looking something like this:

Taylor's Timeline







Waiting for Sophie Chapter 1 Follow-up

Name:

1. On page 7, find a sentence that ends with each type of punctuation.

period .

guestion mark ?

exclamation mark !

2. Tell about something you waited a long time for.

3. Circle the letters in Sophie that make a sound like f Sophie

On page 10, find another word that uses those letters for the f sound.

4. On page 11, what 3 things did Liam do when he was tired of being bad?

1.

2.

3.

5. Read page 12. Draw arrows on the diagram below to show who hugged whom.

Mom
and the
bundle

6. On page 14, the author uses several adjectives in her description. Find 4 adjectives.




Waiting for Sophie Chapter 2 Follow-up

Name:

. What does Lelefant really mean? Circle the letters

that make the f sound in the middle.

Everyone said that Liam was Sophie’s favorite. How could they tell? There are 3
ways.

. What did Sophie do during her first three weeks?

. What could Sophie do by the end of summer holidays?

. Why might Nana-Downstairs want to wait until tomorrow to build something?

Why does Liam say “l have lots of practice waiting”e

Why might Liom's idea be?




Waiting for Sophie Chapter 3 (Part 1) Follow-up

Name:

1. What are Nana's four things to know when you are building something?

2. How to Practice “Measure Twice, Cut Once”
You Will Need:

e one sheet of dark construction paper
e |long strips of light construction paper

o ruler

e pencil
e sCissors
e glue

¢ imagination
What to Do:

1. On one strip of light paper, use the ruler to measure, and make a pencil mark 9
inches (23 cm) from the end.
2. Measure again, from the end of the strip to your mark.
3. If the measurement is right, cut the strip at the mark. Set the measured piece on the
light paper to keep it safe while you cut the rest of the pieces.
4. Measure twice and cut once to make
e an 8-inch (20 cm) piece
e a7-inch (18 cm) piece
e a6-inch (15 cm) piece
e ab-inch (13 cm) piece
e ad-inch (10 cm) piece
e a3-inch (8 cm) piece
e a2-inch (5 cm) piece
5. Throw away the leftover pieces. Just keep the measured pieces.
6. Make a picture by gluing the measured strips onto the dark paper.
7. Tell the others in your group what you made.



Waiting for Sophie Chapter 3 (Part 2) Follow-up

Name:

1. Why did Sophie cry?

2. Whatis another word for “binky"?2

3. Another word for “binky” is “soother.” On page 32, Mom and Dad both tried to
“soothe” Sophie. What does "“soothe” mean?

4. On page 33, what clues did the author give us that Liam is singing a song?

5. On page 33, find a word that rhymes with “binky.”

6. Write your own “Hush Little Baby” song.

7. Why did Nana say “Maybe the G.O.F. Machine only works on stuffies and
grandmothers?




. Why did Nana say “Just make sure he doesn’t re-drill”’ ¢

Waiting for Sophie Chapter 4 Follow-up

Name:

On page 39, Nana says, “Clubs are what kids do in grade one.” Tell about a club
that you have joined or would like to join.

Have you ever watched someone put together a piece of furniture? What made it
seem easy? What made it seem hard?

Why did Nana ask Liam if he knew where the band-aids were?

On pages 42-44, find evidence that Mom was right when she told Dad, “You don't
really like doing Do-it-yourself”

On pages 42-44, find three things Liam said or did that were helpful.

On page 46, when Mom asked Liam, “How did you grow up in such a hurry2” Liam
thought about the Get Older Faster Machine. What was he thinking?

. At the end of the book, did Liam believe that the Get Older Faster Machine had
worked on Sophie? Why did he think that?




