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Summary 
No matter how hard she tries, 
little Queenie Quail can’t keep 
up with her Mama and her Papa 
and her nine bobbing, tapping 
siblings. “Hurry, hurry, hurry!” 
they exclaim as Queenie lags 
behind. But how can Queenie 
hurry when there are so many 
interesting things to look at? 

One day when she stops to admire a fascinating feather, a flash of 
orange catches Queenie’s eye. Spotting danger among the green-
ery, Queenie springs into action, hurry, hurry, hurrying to warn her 
family just in the nick of time.

Jane Whittingham is a librarian from Burnaby, British Col-
umbia, and earned her Masters of Library and Information 
Sciences at UBC with an emphasis on children’s librarianship 
and literature. Much like the adventurous main character in 
her first picture book, Wild One, Jane loves to travel. And 
every time she jet-sets across the globe, Jane takes pictures 
of all the cats who cross her path.

Emma Pedersen is an illustrator and concept artist with a 
love for visual storytelling and character design. With BFAs 
from the Ontario College of Art and Design in drawing and 
painting, and from Sheridan College in illustration, Emma 
specializes in children’s illustration. Her first picture book is 
Queenie Quail Can’t Keep Up (2019). Emma lives in Toronto, 
Ontario, with her partner and a beloved, and smelly, little 
dog.

Pair this book with:
Books
A Quiet Girl by Peter Carnavas 
(coming July 2020)

Willow Finds a Way by Lana Button 
 
 
 

 

Online Videos 
“Brave” by Sara Bareilles: 
https://www.youtube.com/
watch?v=QUQsqBqxoR4

“The Chicken Dance”: 
https://www.youtube.com/
watch?v=4xmV5uHWNag

Picture Book Ages 3–7 | ISBN: 978-1-77278-067-3 | Pages: 32
Themes

Respect, Roles and Responsibilities, Problem-Solving, Courage

BISAC Codes

JUV039140 JUVENILE FICTION / Social Themes / Self-Esteem & Self-Reliance 
JUV002040 JUVENILE FICTION / Animals / Birds 
JUV013000 JUVENILE FICTION / Family / General

Reading Level 
Lexile Measure: 570L | Fountas & Pinnell: K

Curriculum Connections

Character Education, Social Studies, Visual Arts, Dance

Jane Whittingham, illus, Emma Pedersen
Queenie Quail Can’t Keep Up
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Activity Main Subject Area Specific Skills and Topics

Read-Aloud (including before and 
after-reading activities)

Comprehension
Character Education

•	 Activate prior knowledge
•	 Infer, predict, visualize, make connections
•	 Courage & respect

In the Meadow Social Studies 
Visual Arts

•	 Mapping
•	 The elements of design – line, shape, color, texture

Ever-Changing Roles Social Studies •	 Changing roles and responsibilities
•	 Mapping 

Bob, Tap, Hurry! Dance •	 Express feelings and ideas through dance 
 

This Guide Contains:

The Read-Aloud

By demonstrating courage, Queenie gains respect in the eyes of her 
family members, without changing who she really is.

Learning expectations:
Students will:
•	 identify reading comprehension strategies (activate prior knowledge, 

infer, predict, visualize, make connections) and use them before, 
during, and after reading to understand texts

•	 demonstrate an understanding that they and other people have 
different roles, relationships, and responsibilities, and that all people 
should be treated with respect, regardless of their roles, relation-
ships, and responsibilities 

You Will Need:
•	 Queenie Quail Can’t Keep Up

How To:
Before Reading

Read cover, including title, author, and illustrator. Ensure students know 
what a quail is. Invite predictions about what the story will be about. Re-
mind students that most stories have a problem. What do they think the 
problem is in this story? Show the front endpaper and inside title page. 
Read the dedication page.

During Reading

Ideally, we would like to read most books through the first time without 
interruption. However, the first read is the only time to encourage and 
check predictions, before listeners know how the story turns out. So 
teachers will want to develop predicting skills at a few key points while 
keeping the flow of the story going. 

•	 First Spread – Before reading, urge students to listen carefully to try to 
figure out who all of the characters are, using both the illustrations and 
the words they hear. Read with animation, moving your head on “bob, 
bob, bob,” tapping your feet on “tap, tap, tap,” and pumping your arms on 
“hurry, hurry, hurry.” After reading, ask, “Where is the littlest quail?” See 
if anyone connects this quail to “Queenie” from the title. 

•	 Second Spread – Use an accusing tone when reading the brothers’ and 
sisters’ chirping. On a subsequent reading of the book, discuss how that 
kind of “chiming in” affects a person’s sense of self.

•	 Third Spread – Read the second paragraph expressively, conveying 
Queenie’s sheer delight in the sensory deliciousness of the things she sees.

•	 Fourth Spread – Again use an accusing tone when reading the brothers’ 
and sisters’ chirping. On a subsequent reading of the book, discuss how 
that kind of “chiming in” affects a person’s sense of self.

•	 Fifth Spread – Read through.

•	 Sixth Spread – After reading, say “I wonder what she saw?” and take 
one or two predictions.

•	 Seventh Spread – After reading, ask, “What could it be?”

•	 Eighth Spread – Read slowly and expressively. Allow another one or 
two predictions.

•	 Ninth Spread – Don’t show this picture at first. With the book turned 
away from students, invite them to make a picture in their mind of what 
Queenie saw, by listening carefully to the description. Read the top of 
the page. As you read “The furry orange was[…]” in the bottom section, 
turn the book towards the students and pause, allowing them to shout 
out “a cat!” If no one does, read those words, and the rest of the page. 
Ask, “What could Queenie do?”

•	 Tenth & Eleventh Spreads – Read with great urgency. On a subsequent 
reading, this could be a starting point for a discussion of the importance of 

getting grown-up help when you have a serious problem.

•	 Twelfth Spread – Read expressively, conveying the siblings’ pride and 
gratitude when they chime in this time. On a subsequent reading (together 
with the second and fourth spreads), discuss how that kind of “chiming in” 
affects a person’s sense of self.

•	 Thirteenth Spread – Read while bobbing, tapping, and hurrying as 
before and encouraging students to join in.

•	 Fourteenth Spread – On a subsequent reading, discuss how this new 
attitude from Mama and siblings demonstrates respect for Queenie and 
her unique strengths.

•	 Final Page – Read through. 

After Reading

•	 Discuss: At the beginning of the story, Queenie couldn’t keep up. Did that 
change? No. Was that the real problem? No. The real problem was that 
the others did not accept Queenie for who she was, and they failed to 
recognize her unique strengths. How did that change through the story?

•	 Read other stories about characters who are in some way similar to 
Queenie. In A Quiet Girl by Peter Carnavas (coming July 2020), Mary finds 
wonder in small things in the natural world around her. In Willow Finds a 
Way by Lana Button, a shy girl uses her resourcefulness to solve a problem. 

•	 Have students make a self-portrait with their name and a few words on 
the page describing their unique strengths 
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Activity 1: In the Meadow

In this activity, students will explore the elements of design captured in 
Queenie Quail Can’t Keep Up. The activity will also provide an introduction to 
the mapping that they will do as part of Activity 2.

Learning Expectations
Students will:
•	 create two-dimensional and three-dimensional works of art that express 

feelings and ideas inspired by personal experiences
•	 analyze and construct simple maps

You Will Need
•	 Queenie Quail Can’t Keep Up
•	 heavy art paper
•	 a collection of textured collage materials
•	 scissors
•	 tacky glue
•	 shoe boxes or similar items to provide bases for dioramas
•	 pencils
•	 markers
•	 pre-cut small paper ovals in a variety of natural colors (brown, beige, gray)
•	 “Quail Templates” (included below)

How To:
1.	 Remind students of all the pink blossoms, green grass, shiny stones, fuzzy 

caterpillars, bumblebees, worms, and fascinating feathers Queenie Quail 
saw in the meadow by turning to the third, fifth, and sixth spreads. 

2.	 Gather a collection of textured art materials to represent such things; 
e.g., small fake flowers, shiny paper, chenille, small cut strips of fake fur, 
bits of plastic, colored paper, and feathers. Show students a collage you 
have prepared in advance. 

3.	 Begin a new collage in front of them, demonstrating how to apply a suit-
able amount of glue. Tacky white glue is a good choice for this project, 
but it is still best to allow collages to dry flat so the pieces don’t fall off.

4.	 Prepare an independent learning center with these materials and invite 
students to visit it during their free time to make their own collages. Be pre-
pared to clean the glue nozzles daily and replenish materials occasionally.

5.	 A few days later, introduce dioramas. Cut a piece of heavy art paper to 
fit into a shoe box, box lid, or similar diorama base. 

6.	 Tell students you are going to make a map of the meadow. Show the first 
spread of Queenie Quail Can’t Keep Up and draw attention to the path. 
Draw a similar winding path on the art paper using a pencil but with the 
path higher on the page than it is in the book. 

7.	 Explain to students that since you are making a map, there will be no sky 
in your picture. To help them understand, show a satellite image of your 
school and surrounding area, zoomed in as much as possible, using a 
map app like Google Maps. Explain that the photo was taken from “up in 
the sky” so all we see is the ground. With this in mind, color in the path 
a light natural color (or leave it uncolored) and color in the remaining 
paper green. Use water-based markers, not crayons, as they would make 
the glue in the next step not stick as well. Alternately, glue a path cut 
from plain or patterned paper onto green paper.

8.	 Glue on embellishments. For example, glue on a lot of the pre-cut ovals 
to make the cobblestone path. Make a stump for Papa Quail from a short 
piece of paper towel tube, colored brown with marker, and with short 
snips cut into the base and flared out to create a gluing surface. Decide 
where to place this and glue it onto your map. A small piece of butcher 
paper or paper ribbon, tightly twisted, could be a fallen branch like the one 
shown on the second spread. Glue some of the collage materials listed 
above onto the green areas of the map to represent the meadow itself.

9.	 Photocopy the “Quail Templates” sheet (included below) onto card stock 
and demonstrate how to use them to make as many quails as they wish 
to glue into their 3-D map/diorama: 
 

Cut out templates. Trace them onto white paper. Add details with markers. 
 

Cut out the finished quails. Cut small rectangles of construction paper 
and fold them in half to serve as feet or stands for the quails. Glue one 
half onto the quail and one half onto the diorama base. 
 
 
 

10.	The two circular templates can be used to create 2-D pictures of baby 
quails, depicting a variety of actions and emotions, using the illustrations 
in Queenie Quail Can’t Keep Up as inspiration: 
 

Students will be able to fit between one and three drawings on a standard 
sheet of paper. If you have your students make alphabet books, this would 
be a great way to illustrate the Q page! 
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Activity 2: Ever-Changing Roles

Students will prepare a project about important people, places, and events in 
their own lives.

Learning Expectations
Students will:
•	 describe how some significant events in their lives (the birth of a sibling, 

starting school, moving to a new home, getting a pet, etc.) led to changes 
in their roles, relationships, and/or responsibilities

•	 gather and organize information on significant events, people, and/or 
places in their lives that contribute or have contributed to the develop-
ment of their roles, relationships, responsibilities, and identity/sense of 
self

•	 analyze and construct simple maps as part of their investigations into 
places that are significant to them or to their family

•	 demonstrate an understanding that they and other people have different 
roles, relationships, and responsibilities, and that all people should be 
treated with respect, regardless of their roles, relationships, and respon-
sibilities

You Will Need
•	 Queenie Quail Can’t Keep Up
•	 “Important People,” “Important Places,” and “Important Events” blackline 

masters, one copy per student
•	 Chart paper and markers

How To:
1.	 Use the story of Queenie Quail to model how students will do this project. 

2.	 Make an enlarged copy of the “Important People” page or copy it man-
ually onto chart paper. Invite students to imagine that Queenie Quail is 
doing this project. Who would she draw as the important “people” in 
her life? Draw, or have students draw, then label, the members of Quee-

nie’s family on the chart, perhaps using an enlarged copy of the “Quail 
Templates” from the last activity to help. Tell students that the lines at 
the bottom are to explain why some of those people are important. 
Invite them to imagine what Queenie might say and then write down 
some of their ideas; e.g., “Papa Quail is important because he watches 
for danger and keeps our family safe.” 

3.	 Make an enlarged copy of the “Important Places” page or copy it man-
ually onto a piece of chart paper. With students’ involvement, make a 
map of Queenie’s meadow. Include items such as the path, Papa’s stump, 
the long grass where the cat has crept, the fascinating feather, and a star 
marking the place where Queenie saved her family. Also include any map 
features you want your students to learn, such as title, compass rose, leg-
end, etc. At the bottom, write a sentence describing why at least one of 
the places on the map is important to Queenie; e.g, “The star is where 
Queenie saw the cat and saved her family.”

4.	 Make a copy of the “Important Events” pages and draw a timeline manu-
ally onto chart paper. In each box, draw or write an event from the story 
of Queenie Quail; e.g., “Queenie couldn’t keep up; Mama and siblings told 
Queenie, ‘Hurry, hurry, hurry’; Papa scolded Queenie and siblings chimed 
in; Queenie stopped to admire a feather; Queenie saw a cat; Queenie 
hurried to warn her family; Mama and Papa scared the cat away; Parents 
and siblings praised Queenie, ‘Well done, well done, well done.’” Cut 
them out and have students help you put them into the correct order 
along the timeline.

5.	 Show students the lined sheet on which they will record the significance 
of some of the important events, but for the demonstration, use chart 
paper. Focus on events and interactions that contributed to Queenie’s 
sense of self; e.g., When Queenie’s siblings chirped, “Hurry, hurry, hurry,” 
she felt as if she was not as good as the other baby quails. When Queenie 
saw the cat, she felt afraid, but bravely warned her family and saved them. 
When her parents and siblings said, “Well done,” Queenie felt accepted 
and confident. From this, engage students in a brief discussion of how their 
own words of criticism or praise can help shape another person’s sense of 
self. Guide them to realize that they should avoid chiming in when some-
one is being disciplined, and if a peer is being bullied, they can speak up in 
that person’s defense, or get an adult to help. Help them understand that 
everyone should be treated with respect.

6.	 Tell students that they are going to do a similar project themselves, about 
their own lives. Show the “Important People” page and ask who they might 
include; e.g., family, grandparents, babysitter, teacher, bus driver, doctor. 

7.	 Show the “Important Places” page and tell students that they will make a 
map at home with help from their caregiver. On a computer, show a sat-
ellite view of the school and surrounding streets. Zoom in until specific 
landmarks are visible. Demonstrate how to sketch a map of this view 
onto paper and add the required map elements mentioned above. Tell 
students that they may do this at home if they have the technology, or 

they can walk around near their house and draw what they have seen.

8.	 Show the “Important Events” page. Tell students they may draw or write 
in the boxes provided, or they may use photographs of special events. 
Tell them they will choose 3 events to write about on the lined sheet. 
Point out that their project will be a bit different than Queenie’s, in that 
they will consider important events from their whole life rather than just 
one major event as Queenie did. Brainstorm some events they might 
consider, with a focus on events that might affect the students’ sense of 
self; e.g., first day of school, the birth of a sibling, getting a pet, the death 
of a person or pet, moving to a new home or school, or losing a tooth. 

9.	 Send home the package. Be sure to photocopy the boxes on the “Im-
portant Events” pages one-sided, as they will be cut up. Be sure to 
include a blank sheet for students and their caregivers to use for a 
timeline.

 

 

 

 

 

 

 QueenieQuail_X_2018-10-01.indd   32 2018-10-18   5:11 PM

“Queenie Quail, you must learn to hurry,” 
Papa Quail chirped. “It is what we quails do!”

“What we do, what we do, what we do!” her 
brothers and sisters cheeped. 

“I’ll do my best, Papa,” Queenie squeaked. 

And really she did.
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Activity 3: Bob, Tap, Hurry!
This activity gets kids moving as it covers some core dance expectations. Using 
the suggested music will really highlight the book’s message of courage. 

Learning Expectations
Students will:
•	 use movements that are part of their daily experience in a variety of 

ways in dance phrases
•	 use dance as a language to express feelings and ideas suggested by songs, 

stories, and poems

You Will Need
•	 Queenie Quail Can’t Keep Up
•	 Video of “The Chicken Dance”
•	 A catchy piece of music with varying mood or tempo, such as “Brave” by 

Sarah Bareilles

How To:
1.	 Show students a video of “The Chicken Dance” (available online). 

Announce that you would like students’ help in creating a new dance 
based on the movements of Queenie and her family. 

2.	 Show students the first spread of Queenie Quail Can’t Keep Up. Read, and 
have students repeat, the phrases “bob, bob, bob,” “tap, tap, tap,” and “hurry, 
hurry, hurry.” Invite students to suggest actions for each phrase; e.g., bob 
heads to the beat, tap feet, and run in place.

3.	 Turn to the fourth spread. Read, and have students repeat, “What we do, 
what we do, what we do.” Invite students to suggest an action; e.g., wag 
finger in a scolding manner.

4.	 In a similar way, use the eighth spread (“crept cautiously, carefully, 
quietly.”) and the tenth (‘A cat! A cat! Look out! Look out!”) to create 
some actions; e.g., tiptoeing sneakily, waving arms frantically.

5.	 Choose a piece of music that contains some mood or tempo changes; e.g., 
“Brave” by Sara Bareilles. 

6.	 Invite students to help you arrange the movements they have created into 
dance phrases that tell Queenie’s story. 

7.	 Perform the dance to the chosen music.

Bibliography

http://www.edu.gov.on.ca/eng/curriculum/elementary/
language18currb.pdf 

http://www.edu.gov.on.ca/eng/curriculum/elementary/social-studies-
history-geography-2018.pdf 

http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.
pdf
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